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	Summary
	Developing social skills to improve personal safety and social competence.

	Issue
	There were ongoing concerns with students’ antisocial behaviour and the social skills of tamariki, both inside and outside school.

	Identification and prioritisation
	The antisocial behaviour was having a negative effect on class dynamics and students’ learning.

	Short-term goal
	· To develop a collective understanding of how to support a positive change in students’ behaviour.

	Long-term goal
	· To influence parents’ behaviour and create positive, supportive and non-judgemental relationships between parents and students, as well as between parents and the school.

	Prevention activities
	Activities that occurred within a whole-school approach included:

School ethos and environment

· School policies and procedures were reviewed based on a collective understanding of a HURT FREE environment that represented the values of Honesty, Caring, Responsibility, Team Work, Manners and Whanaungatanga.

· A team was set up to implement these understandings. Members included the Social Worker in Schools, the RTLB and Police youth development officers.
Community connections  

· Parents were informed of the purpose and the rationale of the programme, and the school’s expectations for their children’s behaviour in the community and in school.

· Parents were asked how the school could support whānau regarding the behaviour of their tamariki out in the community.
· The team worked alongside other para-professionals to provide a wrap-around support system for tamariki and their whānau, both in and out of school. This included a positive parenting course and support from the Ministry of Education and Child, Youth and Family.
Curriculum teaching and learning

· Tamariki completed a programme of role-plays, social discussions and activities promoting social interaction to improve social competence. This was supported by the SCO once a week during Terms 3 and 4. 

· Tamariki were explicitly taught how to think and act socially and with caring in a variety of contexts. This involved learning about:

· how social conventions work (the social thinking of others)
· why people think and react the way they do (how their social mind works)
· their own feelings and the feelings of others (how feelings drive behaviour)
· how their behaviour causes others to think of them (the consequences of behaviour)
· why others respond to them in the way they do (what others are looking for socially)
· how to adjust their behaviour so that life is more enjoyable (social referencing).

	Impact
	Students improved in social thinking, understanding how they fit in, building friendships, interacting with others in a socially acceptable way, understanding their feelings and the feelings of others, being accepted, and achieving social success in a variety of contexts. Before the intervention 5–10 incidents of concern were recorded in the Discipline Book for the target group every week. After the intervention, a maximum of 2 incidents were recorded for the same target group in any single week.

	Next steps
	Incident data will be used to more quickly identify to identify and analyse patterns of behaviour in order to address antisocial behaviour before it escalates. Data sources include teachers, whānau, community, and the Discipline Book. The school aims to provide wrap-around support for whānau to become good role models for their tamariki through positive parenting programmes, an in-school community, and positive role models.

	Obstacles
	It was difficult at first to talk with tamariki about violence, swearing and blaming, due to bravado about who was the toughest and who was boss. Many tamariki came from ‘difficult’ family environments in which physical and verbal violence was the norm.

	Improvements
	This intervention would have been improved by bringing all the professionals together to plan collectively and discuss the whānau and tamariki background. More could be done to consult with whānau and engage them with the programme. Parents could be invited to join their tamariki in some of the sessions in the school. A range of visits could be arranged for tamariki as a roopu to practise the skills they had learned in the community. The lessons could be based more closely on the students' needs, including incidental needs..

	Conclusion
	The school is proud of the immense gains tamariki who completed the programme have made in their social skills, behaviour and self-efficacy. Students took responsibility for their own behaviour, resulting in a fewer reported incidents. One student uses his new skills as a role model to support younger tamariki in the school when they are doing or saying hurtful things. Three students have made significant academic gains as a result of reduced social problems. The positive relationship between the tamariki, the Police and the school has helped to change the behaviour of our tamariki in the school and in the community.
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